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CONTENT

Attrition from h/s immersion programs has always been a problem. In response to a lack of current
research, this study seeks to discover if the problems with students learning challenges,
behavioural challenges, and difficulties with the French language persists.

While many things that were considered problematic in the literature are no longer a concern,
other issues still persist.

Male and female students tend to leave the French immersion program for different reasons.
However, the most common motivation to leave appears to be the perception that higher grades
can be achieved in an English program.

Overview of results of a study which explored perceptions of parents, students, staff and
administrators in 2 dual-track schools with particular attention to the direct promotion of a shared
school culture.

Immersion centres function like francophone schools: more exposure to French; easier to ensure
that students speak French outside the classroom than in a dual-track setting, and increased
exposure helps students to remember more words and encourages the creation of a French
community within a single-track setting.

Establishment of common goals and resources directed at one program is a key factor to the
success of students in immersion centres.

Immersion centres attract more committed parents.

Recommendations to assist principals of dual-track schools to emulate some of the practices
found in immersion centres.
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CONTENT

Provides summary of findings for each of a number of research studies vis a vis dual-track and
immersion centres.
Includes comparative student performance and attrition

Research results indicate that there is a positive correlation between student exposure to and use
of French on student achievement and test results.

One study found that stakeholder satisfaction levels are higher in single-track immersion programs
over those in dual-track settings.

Another study reported that positive social environments are easier to create and maintain in a
single-track setting and that, although it’s not impossible to create the same atmosphere in a dual-
track setting, it is harder work for the stakeholders involved.

Regardless of the setting (single vs. dual), researchers agree that children benefit from learning
multiple languages.

Examines how research is used in the decision making process of French immersion and French
second language programs. She shows that the people making the decision in some cases
misconstrued the research information which led them to make decisions that were different from
the researchers intended suggestions, or that people didn’t take into consideration that some
studies were not reproduced and that the findings were not confirmed. This leads Lapkin to
strongly suggest that administrators and decision makers create a dialogue with the researchers
even if what they are saying is not what the people making the decisions want to hear so that the
best possible program-within reason- is put in place for the students.
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CONTENT

Investigates the relationship between school environment and effectiveness in French immersion.
Questionnaires gathered relevant information from students in Grade 7 and from teachers in both
school settings. The investigation determined that immersion-centre students were perceived, by
both teachers and students, to be exposed to more French and less peer pressure than their dual-
track counterparts. It was also determined that there were no significant differences between the
two groups in regards to student use of French or student and teacher satisfaction with the
program. In conclusion, it is suggested that teachers and administrators at dual-track schools
attempt to recreate the perceived advantageous conditions at immersion-centre schools in order
to maximize student exposure to French and to improve school atmosphere
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